This special issue of Intervention in School and Clinic supports the knowledge and skills of educators who provide reading and writing intervention to students with learning disabilities (LD) in the upper elementary grades. Grades 3 through 5 are critical to long-term academic success because, for many students with LD, foundational literacy skills are still developing during a time when reading and writing tasks become more challenging. In this issue, evidence-based instructional practices and strategies are presented. The articles in this issue include interventions for improving word reading skills, written expression, advanced reading comprehension, as well as motivation and self-determined learning. Detailed teaching steps, classroom examples, and suggestions for classroom resources are included.
Introduction to Special Issue
For the majority of students, the upper elementary grades represent a period when they successfully transition from learning to read to reading to learn. After the third grade, it is generally expected that students will be able to read a variety of complex texts to gain content knowledge and to read for understanding (Chall & Jacobs, 2003; Wanzek, Wexler, Vaughn, & Ciullo, 2010) . Specifically, the Common Core State Standards suggest that students must read and comprehend complex literary and informational texts "proficiently and independently" (National Governors Association, 2010) . These reading demands continue to increase dramatically as students transition to middle school (Lee & Spratley, 2010) and, at the same time, formal literacy instruction largely disappears (Kamil et al., 2008) . Not surprisingly, it is during Grades 6 to 8 that achievement gaps widen, particularly for students with disabilities.
Recent data from the National Assessment of Educational Progress (2015) revealed that only 36% of fourth graders are reading at or above a proficient level, and this number decreases in the eighth grade (i.e., 34%). Outcomes are considerably poorer for students with disabilities, with only 12% of fourth and 8% of eighth graders reading at or above proficient level. Further, there is evidence that about 25% of fourth grade students do not read with the recommended level of accuracy and that their reading accuracy errors impact their ability to comprehend text (Daane, 2005) . This is of utmost concern as students who have not attained proficiency by this age are at increased risk for secondary school failure (Brasseur-Hock, Hock, Kieffer, Biancarosa, & Deshler, 2011) and dropout (Dynarski et al., 2008) . As such, there is urgency for evidence-based instruction in Grades 3 to 5 to reduce the risk of reading failure in middle school and to equip students with strategies to support their independent learning. Lack of targeted intervention can have serious, detrimental effects on students with learning disabilities (LD) or significant reading and writing difficulties.
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1 University of Texas at Austin, Austin, TX, USA 2 Texas State University, San Marcos, TX, USA transition into the upper elementary grades. This time period is critical because special educators at this level face the daunting task of providing intervention in underdeveloped skills while also attending to grade-level standards and curriculum. To support educators, this issue presents five articles that describe evidence-based practices in reading and writing, with a unique focus on students with LD. Some of the described practices are interventions best delivered in small-group settings, while others are focused on increasing access to the general education curriculum for students with LD. Nevertheless, all of these practices can be integrated within inclusive classroom settings to enhance instruction for all students.
In the first article, Earle and Sayeski describe systematic instruction in grapheme-phoneme correspondence (or sound-symbol knowledge) for students with reading disabilities. Although it is often assumed that phonics instruction targeting these foundational skills is unnecessary after the primary grades, many students with LD struggle to acquire proficiency in their decoding skills due to significant challenges with phonology. When students continue to struggle with these skills into the upper elementary grades, it is particularly important to be thoughtful and systematic in instructional approach. The authors translate research to practice by describing effective practices in teaching grapheme-phoneme correspondence, and specific guidelines for developing a scope and sequence of instruction.
Toste, Williams, and Capin continue to focus on word reading skills and provide a strong rationale for the importance of multisyllabic word reading instruction. While both proficient and nonproficient readers can often decode single-syllable words, the difference between proficient readers and students with reading difficulties becomes apparent when students are faced with multisyllabic words. The significance of multisyllabic decoding to overall reading success increases over time as the average number of syllables in the words students read increases steadily as students advance in grade level. In upper elementary grades and beyond, multisyllabic words often appear in content-area texts, and thus decoding these words is key to content acquisition. The authors describe five research-based instructional practices to support the multisyllabic word reading development of students with LD: Providing supplemental instruction and continued practice opportunities for students in these areas has been shown to increase their word reading fluency skills.
Even as students become proficient word readers, they often continue to struggle with making meaning from text. Hall and Barnes review best practices in inference instruction, or teaching students to make connections between individual facts and events in order to build meaning. Students with strong inference-making skills tend to perform better on tasks of reading comprehension. In order to be successful in upper elementary-level reading tasks, students are expected to make high-level inferences in order to However, students with LD tend to make few (if any) inferences while reading. The authors provide suggestions for teaching students to make text-connecting and knowledgebased inferences while reading. Three effective inference instruction practices are described: Readers will also benefit from the step-by-step guidelines that provide specific recommendations for inference instruction with struggling readers.
Ciullo and Mason focus on strategies to support writing instruction in the upper elementary grades, with a focus on middle school readiness. Providing effective writing instruction in upper elementary school is essential as the majority of students with disabilities continue to score below basic on National Assessment of Educational Progress writing assessments by the eighth grade. These outcomes indicate that teachers could benefit from evidence-based strategies that support earlier intensive support with addressing writing skills that overlap in upper elementary and middle school. Further, students begin writing for different purposes in the upper elementary grades. This includes writing to inform, persuasive writing, and taking notes. To prepare students for writing success, this article includes procedures for teaching paragraph and essay planning using self-regulated strategy development across writing genres, a revising and editing strategy, and using guided notes to promote note-taking skills.
In the final article, Wehmeyer, Shogren, Toste, and Mahal describe an aspect of reading and writing instruction that is infrequently discussed, the influence of student motivation on learning. There is strong evidence that building motivational processes, such as self-determination and self-regulated learning, can positively affect academic outcomes for students with LD. However, research has also reported a marked decrease in motivation as students enter the upper elementary grades and beyond, which can have grave consequences for those who are already experiencing academic difficulties. The authors provide practical suggestions for creating autonomy-supportive classrooms that foster motivation, as well as explicit strategies to promote self-determination and self-regulated learning skills.
The five articles in this issue provide readers with effective strategies to enhance the reading and writing achievement of students with LD. Providing this intervention in upper elementary school is important for targeting remediation, boosting readiness for middle school, and reducing student frustration and disengagement as reading and writing tasks become more complex. In order for students with LD to access core curriculum in upper elementary school, it is essential that they acquire prerequisite skills related to written language and decoding, increase their ability to make inferences to support their comprehension, receive focused writing instruction, and use strategies to enhance self-determined and motivated learning experiences. To accomplish these objectives, this issue presents strategies and examples drawn from research to empower teachers with the necessary tools to support their students during the critical time period of upper elementary school.
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